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INTRODUCTION . ) o

Overview of Career Education, -

A society's survival is dependent on how well its members perform certain
. ’ [

commpunity, has identified six life roles in'which students sh

g

ould demonstrate_

proficiency; learner, individual, producer,qpitized, consumer, and family member.

L]
L4

. °

. o .

s s
A comprehensive learning system must provide opportunities for each student to

explore and prepare for these and other roles i;ﬁ:iijfppropriaﬁe interest and

comprehension level.

ework for a contemporary:

These life roles are a f

curriculum.

. ! ¢ 7 )
. -
' .

L
.

¢ °. .
* Career education, as an integral part of the curriculum endorses the concépt

—"

’ * ¥
that each individual must learn to fupction effectively in the identified life
1 s . . 3 -

) roles. The major focus of career education, However, is the role of producer.

JLearning experiences within the curriculum should be pro&ided to develop atti-

R tudes, knowledge, and skills that will help students become aware of the many

\ ¢

careers through which to fulfil} the role of producer and enable them to perform’

.
* Y

L N - . Yo
. suacessfully in the occupation of their choice. The acquisition of the know-

-lrjges and skillds essential to performénce‘gs a producer will assist in related
| ! L

life roles. t s : g
S .! - . '1

s o ° N

v deg b

“ - R ) .
v R . s, -
Career educat%o@rfn Oregon epcompa$ses learning experiences from the elemengary
’ “\‘l . ‘..; .'. o ’ M “
through the posthgCOndary levels, “"and has three gr?mgry objectives: (1) pro-
C Y A : :
mote learning aboijt self in the world of work; (2) gtqggge.opbortunities to

o
- .

explore occupatio .fields; and (3) provide opportdnities For career prepara-

.

. . S %
tion leading to empif{pyment and/ot further training.i. K - ‘
T4 . . M . N »
¥ ) ‘§ .
‘!f? [N

roles. The Oregon State Board of Education, in coopergtion with the educational ' .

-
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The career edication program begins with the students' earliest schooiing

experiences and extends\through their adult life. It encompasses:

o . S, .
- o The development of Career Awareness, usually in grades K-6, put also
) provideq ?t other levels for students who are at that point in their .

career development. ) , (,

0" Opportunities for Career Exploration, emphasized~in grades 7 through 10,

T .-

but also available to all secondary and post-secondary students and adults.

o , Occupational Preparation centering on career cluster programs at the‘}lth

and 12th grade le¥els,

<

o Occupational Specialization through/ykcupatioﬁal preparatory and supple-

=) -

mentary programs usually offered through communjty college$, apprenticeship,

private vocational~technical schools and four-year cdlleges and universities.

o Career Guidance services available at all level$ to give‘cgntinuity to the

. students' career development. * "~ ',

‘ , v

CAREER AWARENESS: AT THE ELEMENTARY LEVEL

L]

-

3 -

Career education objectives are manifest at the elementary level as career
)
awareness. The carter-focused curriculum is not a separate subject, but is p

developed in each classroom within traditional subject matter areas. The scope
.. » » .
of each subject changes to incorporaté the mahy occupational careers related
. ro. ) : :
to the topic being studied.

.

.
.
.

T . . .
As with the entire career educatiqn program, career awareness emphasizes the

producer role and'its“relationship with the oéher life roles. *Moreover, the

dignity of ;11 work/;s stressed by examining the contributions of a variety of

7

occupations to society. The student is the fqgal poiet of Career Awareness

learning activities intended to initiate the.career development process. As a

- . *
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departure point, stugents are encouraged to examine personal needs in relatipn

. " 13 . -
to various occupations. /

_An awareness program provides opportunities for learners to actively participate

0

in: .

- ¢ .
o Miking déiisions that relate to their carger development. '
o ’\Discovering occupational aptitudes and interests. ‘

o Identifying individual learning styles (the way they learn best). i

.

. o) -
0 Expressing self-awareness as it relates to career development, occupational ,

interéﬁt, and the role of the prodycer.

0
- - - r

CAREER EXPLORATION AT THE ELEMENTARY LEVEL

.

' 1
As exploration commences, increased depth of experience is provided. The
"Seif Understanding Through Occupational Exploration" (SUTbE) experience, as

developed by the State Department of Education, can serve as an introduction to

¢ L4 .

the exploration process. The "self-understanding" aspect of SUTOE is accom-

plished through reviewing one's interests, aptitudes, attitudes, and abilities\

v
M 4

in relation to the many careers that are available through proper preparation.

I L d

Standq;dizéd testing iﬁ%trumenﬁs such as the Ohio Vocational Interest Survey

v

(0ViS), the Employment Services' General Aptitude Test Baétery (GATB) and
Interest Check List (ICL), Kuder Interest Tests, aqd various scholastic aptitude

and achievement tests are u;ilized in assisting the studept in self—understgnding..

’ - L
.

‘ , L3

- . : . -

Additfonally, as -students begin to express interests in various areas of pro- .
» ¢

ducing goods and/or services, they should have .access to accurate and current

career information. The Career }nformatibn Systeﬁ (c1S), which is available to

*all Oregon schools through computer or needlesort capabilities, provides one

€ N he

. . .
b '
o . .




such SOurce. Various cBmmercially produced kits are also available to provide s

N7

rinitial cursory troduction “to various careers. ! ! . -
RN ~ e -y oo

- - B 1 ’
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Students at this stagé of ‘career development can be introduced to basic ecomtmic

- principles as they appiy to the producer and consumer'life roles. Why and where
. ! *
people work to meet life s creative and financial needs can be apprqached through

appropriate activities and units of study. Various programs and materials are

-

;é%ailable 1ocally and commercially to lay foundations for later in-depth study -

of €/e very important implications that work and working have to each of the. '

o oo ’
six life roles. ’ :

” 3
. It is not intended that this brief .exposure to economics be the students"iast,

. but rather that it be designed to alert them to the part that economic principles

.now play and will increasingly play as they enter the work fborce as a producer ﬁ
. T '
|
|
|

and consumer of goods and/or sérvices. Lo . . .

.

..
» o . .

Several variations are available fo local istricts who wish to establish such

N - O O —

programs in their eurricula. Contact the StatR Department of Education for

infqrmation’ about theSe programs.
1 ‘ N '
) . \ .
. CAREER EXPEBBATION AT THE SECONDARY LEVEL
A ) . "
\ \
ﬂ.. Whereas the SUTOE experience provides a "data," "people,

.

nwon "

things, orientation

to careers, additional factors such as worker traits, training requirements,  °

. and resulting compensations must become sufficiently familiar to students So
~ ' .
as.to become a part of their considerations in selecting areas of exploration .
. / . . .

within the cluster framework.
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Todprov£Qe increased depth of experience within decreasipg breadth of exposure,

’ several,approachés are suggested. ‘ - .
Career Decision Making B . . .
B [} - . ’
’ The g}eater one's insight into his/her individual strengths and weaknesses,, . )

interests and aptitudes,.likes and dislikes in rglétion to various areas of

.- \ ~ : .
. employment, hopefully, the more realistic career decision§ one should be able

to. make. ‘ot

; .
- . . - R : . > , . -
R _ , “ . - . y ..
’/ e B - 1 - - ,
] e //—. Y , _ ’ . - . . .
[T - .‘ - " y . ’ -. .
\ - This understanding must be couched within the f;amework of decision-making
- . R . .

process wherein values are assessed and various alternatives are formulated and

-~

-~ -

v ;>\~. - “‘; "
~studied in the light of atgending.xespona{:ilities. The SUTOE-program, as well

as many commercially produced materials, brovﬁde suggested activities and

- . ~

approaches to preSenting and conducting the decision—making\brocess.

~

-
~ -
~<*

Cluster'Orientation . -

~ ’

It is ﬁmperétivé that all studenis, regardless of‘educatioﬂal aspirations,

become/conversant with the cluster concept and aware of Oregon's cluster

§ -

U

organization. ' . ) - U

. s ) ° v .
‘ . "‘;“

A . . . . . -
* ‘ -

To accomplish this, éeveral aﬁproaches have been utilized. The first incor: '

porates individualized iearning packages designed to quicklylacqhaint~thc student . -

and teacher with the cluster toncept. Through a s;ﬁplified study of the clus-

tering process and an invgstigaiiqn of Oregon's presently ideptified clusters,

the student becomes sufficiently.familiar with the process to conduct meaningful

iniiiyth investigation of those‘cluézers that hold 4n interest for him/her.

! . . 4 ' . , ‘@ .
. These packages are.available through the State Departmept. ' . o f

’

L 4
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The seaond approach utilizes instructional modules of varying lengths wherein

S, . T .

exposure to each.cluster is provided through a combination ofuclassroom,'

laboratory, and ‘on-site. exposures. SeVeral schools have implementedksuch

‘ experiences withiafa-ieruise setting | whereby students explore a glven nunbér,

- of cluster areas in which they are interested for specified periods of time.

o

Experlence has shown that providing such experiences on a nongraded basis

Al -

encourages\!he exploration of areas in which students would not normally try

ER 3 . - 4
. L4

< for ﬁear'of’poor grades. . :

Both epproaches'can be conducted as-separate courses or integrated within

the existing curriculum of most schools, . 5

.

* .

Cluster Exploratiodn " - .

An'in-depth study of the clusters must beﬁprpvided Wwithin iﬁterest areas of

3

- P . .

‘each student that provides introductofv hands—-on experiences in the basic skills

.
R .

common tJ the cluster. This exposure most logically would occur at grade level

> ten. N N L
L . T - - o e

. .

. Exploratory cour'es of up to a semester‘duration are viewed ak essential to

this effort. Inasmuch as most sophomore students have at least two' electives,
: ; . .

A ]

]

, it ié'not unreal to provide explorations within four cluster areas for each

«
.

student preperatory to selection of a cluster program commencing with grade

level 11%" “Should a student find an’areg of major interest during the first -

. ' .,

semester experienca, continued instruction in that cluster must be available
Y

through the second semester.,
1 , : \ ! L CoF ‘
! . . ‘ . .

P Vi

o . The instructional program’snould involve the cluster. teacher at this level; ,

not that he or she willﬁbe»responsible for the egglre instructional program,. .
\)‘( l .. ‘__' 6 ) . , ) .
EMC;Q ’ ' ’ . ' )

P | .1 ’ : -
. . - 1
N )

~




but that they will be intimarely involyed-with what is taught, and how it 1is

. AY

_ presented. On-site exploratiobs of reduced frequency but increased length are

1]
S e * . ’ . . . N \

characteristic of this exposure. '

» . . . v

.
g . Pl . .

Exploratory Work Experience .

,To obtain maximum benefits from the career exﬁloration‘bhase of development,

the program must provide orientation to, and in-depth, on-site exploratory

experlences in occupations that are- représentative of the identified career
4

clusters. Length and breadth of exposure must be sufficient to provide insights

.

into the cluster as a pqssiblé‘méans of livelihood. Care should be taken to
4

.
.

expose all students to as many clusters as possible to provide a framework for

- - /
eventual selectton of a skngle cluster in preparation for skills acquisitiod.

¢ (3 »
S » . . .

-

The concepts of ‘the gqta} educational expdr;enggs can take on addedaﬁndividﬁalzf

. .- » A <~
" .

. . X . YO :
meaning, through firsthand applicatfon to job situations and in<class reports

‘ . * * R . > ” . ..
of other students relative to their on-site job experiences. For this reason,
. ; -
students should be introduced to and encouraged to experience on-site exposure:

to occupations closely related to all‘subjecte. As such, it is equally import- .-

ant that a student with imterests and aptitudes in mathematics and.science be
. - Al S,

. .

permitted to spend time with perspns who are empioyéd in occupations that depend
heavily upon these skills as’'it would be for an iddusrrial.artsxor office

occupafpions student tp visit axreas of mechafiical énd/or office~-xelated skills.
/ ' '

\ /

Guidance Services .. . : B . ,

Guidance and counseling services must be readily available throughoit the career

-
4

-
+

selection process, but especially during the exploration phése. Defensible .,

- Y

career decisions at this level of develépment; tentative though they may be,

' - . R [} , .

10(.“5_ _ .

N

"
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can lend direction to the remaining years of the formal school experience and

throughout adult life. =

-
.

- [

ESSENTIAL ELEMENTS OF A -CAREER EXPLORATION PROGRAM

S . O

" In summary, it is recommended that students should gain experiences in each of

the following areas. To provide less than this would result in students th

are ill-prepared to'commence the OQCupational.preparatory'process:

1. Basiec wledge of economics as it affects work and living.

* .
¢

2. Self-understanding of occupational interests and aptitudes. ) )
. + .

[N '

3. Decision making as it applies to career selection and preparation.

.
-

4., Bagic knowlege of the occupational clustering process and the available
. - VY )
. clusters. . ‘ ] C

. . 5.  Understanding of and first-hand experience with the basic knowledge and

L]

.skills common to each cluster. . . ’
- T : : t . ’
6. Observation pf'and on-site work experiences in occupations that are repre-
. A

o sentative of the clusters or job families within the students area of
w"’. h : .
r Voo . /j‘) . . . 1 . . «

- Qﬁu &interests. ~ - a ' ‘ ) //i..:' :

- M . ) . - -
-?E_— - . N - N . .

At this Stage of educational development most of the resulting knowledg§s and
. - ' \
skills will serve'a dual role, that of providing information and “know how" for

immediate and long-range occupational or avocational application; but more '

3

- impertantly of introducing students to job requirements and ;onpensations as
. : . ° ¢
. one aspect ef the OCCupationaI’selection process, This information, when,

coupled with the expanded insight into, their interests and aptitudes and an

,"f"*‘*“’increased understanding of éhe economics of work and leisure-~time activities, ]

- . ] - a

. will assist students in selec ing those caréers wherein they are mqst likely

" to find success and personal shtisfaction. T o

{
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co T * . " SPECIFIC STUDENT OUTCOMES .
: s FOR AN ~. ‘

t;7 EXPLORATORY CAREER EDUCATION'PROGRAM ¢

. :

In the planning and developmeqt of an eaﬁloratory cageeriqduéation pfogram; it~

»

is impefative that student-outcomes be determined. 'They,should be based on
L] . s ' .
present, as well as future, student needs. ,~Because of the varying backgrOunds

-

and needs of students, the final list of outcomes will vary. Outcgmes for each

L -

grade will help to insure program continuity, g B

hd

. . . ! .
~ . . - . -
, .

7

for de%eloping measureable objectives for which activities can be provided and

by which evaluation procedures can be established. This is consistént'with

Oregoii's competency-baséd. graduatiop requirements. "

.

’
'
. .

.
. .. '
"

As such, student butcomes will have already been debeloped.in the basic skills

of reading, wfiting, listening, and computing that are essential to career
explofatipn aetivities.' The below suéée%g;ahautcdmeg deal directly with
S . o C e Y e
expected career exploration ¢Ompetencies; . '

. -
’ . . - - LN - “ .o

By the end of Grfade 7 each student should:
a. demonstrate reaqenable\proficiency with cdmmoﬁ household tbols‘such as

¢ - -
1 . . . et

hahmer, screw driver, pliers, wrench, saw, and others, . T,
-b. . be able to yse a newspaper to tind "help wanted! and'"wdrF wahted" ads,
"T~E. understand;select!d basic echnoﬁic principlea as-they affect‘yot;ihg and
- .. R N
living, ’ _h . - . \-.',. .
“d. know why pehpletwork and what 8djustments maz_heed to~be madé if they
’ o . -
. choose not to work, . -l ' {.
e. understand that there is more to working than monetary compensatiohe,
f. have in mind severaltfactdis to censlder.in looking gor.an occupation in
which he or-sheleouid‘he successfui:’- . WL ’

S 1

.

The outcomes listed below are nqot complete, but will prdvide ideas and guidance‘




"

<

.

g- be able to give reasons aé_to why he or she selécted elective classes for
grade 8. - . . ' - T * . . ‘
» ‘.', . ' AN ¢ ™ . ‘
- ,' 5‘; : . r ‘/.” . - \ . ) :
X AP - " R M ‘.—‘/
By the end of Grade:8,. each student should: ' ' —
{ a.- understand the reason for stringent grooming and ‘health standards in
f certain occuaptions, . .
b. be able to demonstrate proper f§page of the telephone for inquiring-about
Y .
a job listed\in the newspaper, - i
» L] ° . '
c. know the major businesses and industries in the communities and some of
.+ the occupations found in each, ' ‘ %
‘ N . Y . R :
. .d. understand why most people work in several occupations during their ' %
', ‘ 2 o |
lifetipe,’ . "L . oL
. e. Dbe conversant with people froﬁ,se?eral different occupations, know their
v ) work higtories and factors which.led to their e#tablishment in their 1
LN : ' . |
1 . . - - - . . . . . ‘ 5
. - présent occupationms. . R N . o - |
. ) L . T . o ‘ . ‘ ) ‘
. ' | . ‘
. ‘ 1
- By the end of Grade 9, students should: - ~ . |
‘a. bepable to demonstrate an understanding of their strengths and weaknesses l
}n relationship to occupations requiring close ‘association with’data,
T people, ahd';th:l.ngg,.-///al - ,
b. know how to properly apply and interview for a given joB; ' .
c. understand fpé Oregon clusféring co;cept, know the clusters available to .. .
‘them, and explain an-interest or disinterest in the available clusters B
. . \ , . . >
. ' for fGrther exploration, '
. d.

exploration.

have spent sﬁfficieﬁt time in on-site visitation o&yseverai occupational

. . e\
areas as a basis for expressing “interest or disinterest in further .

- .

. ' ‘ 1:3 ] . ; . . | | . g




By the end of Grade 10, students should: . .

a. bé able to locate specific occupational information in the bictioqary of

Gccqgaéionél Tit;es, Occupational Qutlook Handbook, and/or somg/ptheg
S standhrd'reference source, L~ ’
b. Dbe aware of their inte?ests and aptitpdes in relaion to broad ozéhpatioual
'.families or clusters requirements, ; \
é. have had in-depth exposure to the O}egon occupational clustérs, and have
explored those clusters of interest to then,
d. ,have expressed a broad tentative career choice and be able to exélain the
~~-ybagls of this décision, ’ ’ -

e. be able to identify factors involved' in securing‘'and holging a job.

.

MEETING.OREGON'S GRADUATION REQUIREMENTS

Many of the above competencies will nearly coincide with the local dlstricgs'

‘career development aspect of thé graduation<requirements. Career exploration

instruction‘iigzlikéﬁf;e provide a portion of the required hours and.credits.

Administrators and curriculum coordinators would do well to utilize the explora-

: ~~ . . - - - -
tion phase of career development to provide sizeable portions off both aspects,

.

3 -\
in meeting the minitum career competencies of the graduation requirements.

~
4

UTILIZING SUBJECT MATTER DISCIPLINES ;

— FOR CAREER EXPLORATIONS T -

Every area of the.curriculum has inherent career exploration potential. Some,

by the natﬁre of subject matter, are more closely related to the producer life

* »

role. According%;, Agticulture, Business Education, Home Economics, Industrial

Arts, Science/Health, and Social Studies with minor chgnge'of emphasis become,

* .

\-the core of the career exploration experience as follows:

. : - . ’ ‘

©14




e

- Industrial Arts N , o

~<

'The Industrial Arts:program ean easily provide exploratory experiemces to both
boys and girls in varying degrees of depth. i
- ék. ’ : . -

. . > ) : . . . )
.o R . - T I
L

By relating industria} technologies to jobs inlbusiness and industry, and

)

. -

allowing. students to view these technologies in an actual jdb setting, the
s:iﬁents will'not only become acquainted with the attending skills and: know-

ledges, but will be introduced to their use in the world of work. Through

on-site observation, the student will gain insights and initial reactions to

- s v
the desirability of a variety of related occupations as possible future careers.

Y] , . *
.

’ . . °

.Exploratory experiences in six'of the established fourteén occupational clusters

.

" . logically fall within the industrial arts area of instrucgion:i . ot

.

Mechanical and repair oecupations o A

- ‘Construction occupations . ) : . ' .
Eiectfical occupations . . . - R '
Graphic Arts occupations ‘ i ZJ

Metal workers' occupations - . : -

" Forest products occupations - ‘ . ) T

( . e t ’
) - . - ’
A ' 4 .

B ~

~ A composite of basiccinowledggs and sgills as they dppear in the task.analyses

.. 7. of these clusters becbmes the basis of the Inddstrial Arts instructional program.

. . v ™ ,
- The kéy occupations (shown on the following page) within each cluster lend

. ’
-

L .
* directiom to the utilization of community resovrces for classroom visitation
‘ S

and on-site observation/work experdence. >4 <
' 1
/ . ‘ N H]

The 1.A.C.P. p;pg?é@s in the World of Manufacturing, Constertiﬁn; and Business

S~
// N also offer many pbportunities for gaining the attitudes, understandings, and

15 B

: ) 12

- "
4 ~ .
. - . >
- \

-t
-




]

skflls that will be required of most students sometime during their lives.

, . .

,@hése programs complipent the.explonatéry concepts herein proposed. g

y [
. : S N .
1. S . .
M i . . 1 ° - . . ..,—‘-
> *

, The "occupational.vepéatility" aﬁproach to imstructional management provides

Y

a proven apprpach to makimi;ing staff apd facilities utilization. By utilizing

¢ -~ -

nbteBook—direc;ed activities within each of the cluster areas, every s;udgnt

A .

gains familiarity with basic skills common to,la;ge numbers of occupations

but withid a cluster oriéntation. ) .
~N -~ v . . : ’ - u’ l\
v . - ‘ . ‘, L} -
- . ’ Y B ~
- : ! C ‘ T,
3 This approach can likewise facilitate on-site job experiences in key occupa-:

P tions by inclus{on’of'sdEh activities within each instructional area. -

» The advanced industrial arts program can also serve as a contipued exploratory . __

experience fq; tRose who have difficulty in sefeét;ng, or Eonsciausiy chooos?

-
’

not to participate in, an occupaiidnal cluster program. It is conceivgblé that

' . - +* -

a senor high school boy or.girl who is preparing,for a professional degree in

LY . R

. engineering would, because of a heavy academic Hoad, choosé to become reagonpably

s
L

'proficient in dfafiinéﬂ;;& Béocu}é‘ﬁas;c electrical theory and/or mechanical .

.~

skills® through Lhe Industriad Arts program rather than adqu{ring the depth of

-
..

. e
understanding and skill that is common to the cluster programs. - .
L] ¢ .
R . -
Home Economics

Homemaking at the junior high school level can begin to lay foundations for the

'knowledges and skills required in establishing and maintaining a.home and family,
» while at the same time relating to occupations which require the same or relatéd .
ot ; .

L .

ékil}s.i ¥Be key occupations vitﬁ;n the clusters reldted to home economics are

shown on the following page.

' 2\ 16
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. N : o
.
»
- v . .

Business Education . et ke

The business educational offerings of tbé'junior high program cam likewise =
o » ‘
Loﬂt{Tbute to more speciiic preparations,and create awareness ‘of interest for

t L]

personal or avocatiogal needs.. Through exposure to the multitudes of occupa- .

k)
- .

tions that rely upon ousiness and office-related 'skills, the.student can project
. AN ' : . * ‘ ) .“ ' - [
his ¢ her abilities and interests into preparation within the clerical, mar- '

‘l
R .

keting, secretarial, ‘and bookkeepirtg and accounting,cluster programs. Manifold

3

rescurces are available to the teacher, to provide .actual and vicarious expe¥i-

* vnces to the students in preparation for éentativé‘career decisions in these T
. . * «
areas of occupational preparacion: f . > - . AU
v‘ ' . <’ °. " ' » ' " ) .
Social Studies - " h . : -

D vl T e S R
\ 4 - * N -
" The social setvices occupations,,because of ;heir broad preparationa1 reguirements, N

7

are indirectly relatea to most of the cluste&s, 5ut require v1sibiii;y thrOugh

s

" - . explorations more specifically oriented to their individual requirements. A
- reorientation.of the existing Socia} Studigs program could provide Lhesemexoeriz ‘
- 3nces as EQ.i;tegral instructional part. A task aP;lysis again serues as an ’
indicator?of tﬁose reéuire& basic kﬁowledges and‘skills.' In;cliss‘andlout-of;
cless exposures of varying durations can orient séﬂpents to tﬁe;specifics of '
R é?ch key oecuoaoion’(showu below) as it is represenretive of the area of .

. . . .
.
’

' e%pioyuent. . ) N . : "
° Science/Health . b . )
' ) SN "

The science courses‘at this lével provide bdasic knowledges apd skills needed in

'healthirelared occupations., ;By relating'these.skills to applications.within
. . ., . < ) "I . -‘ :
this area of empléyment, and providing on-site observations and limited applica-
. . L]
R .

tions, the interested student becopes'begter.able‘lo objectively view health -

, *occupations a§ a posslble future area of employment. . v .
C . . . . €
; : : 17 . .
» - ¢ : )
- . . .
O .. . 4 »

ERIC R 8




- 3
The Health p?ogram provides a natural davenue for introducing health-related

occupations as well as the health clugter. Classroom instructionm can be
enhanced through utilization of the jpb setting. Resource persons at all levels

- .
of training can be invited to partic pate so as to show the total health career

v
1

ladder. ) / . y

~
.

Vocational Agriculture . . - \

The vocational agriculture program has traditionally been inclusive of grade

.

level 9-12. Through an expanded program of explorations in the traditional

! N
area of farm production, plus the more recent areas of forestry, horticulture,

L

and agricultural business, students will be led to view twis-cluster as more
P .

broad ‘than initialiy perceived . .

. ’ /
* = . - v
. a - . .

’ '

Where a vocational agriculture’ program/is not availabﬁf to conduct the explora-

tion activities, thg scieqces'progfam pro;ides a second vehicl®. Both the

biological and physical sciences finq broad application in agriculturally

related occupations as appear on the/following page. . .

@ = : . e

i
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Economics

. . ' -7

Compa‘nion instruction in the basic principles .of the egonomicg of work should
. also be an integral part of the insfrucfional program, Such §¥Egrams as "the

. Manpower and Lgmomic Education (MEE) or the Oregon Economic Education Program
\, »
J
sho§1d be utilized in familarizing students with the basic economic principles .» |
that will so grea\tly affect their future lives. Both are obtainable through
. . . . l .. ..

contact with the State Department of Education. T i .,

‘

+

The organizational concept of utilizingthe previously mentioned subject matter
‘ . A _ ; :

- areas is shown below.

;7]
ro 1 ’.Underst

ande




This diagram depicts the depth of exploration possible through these curricular

.

; disciplines . It is not intended to dbmpare the proportions of- time spent in

-,
- !

eareer;centered attivities as opposed to other activities; only to illustrate

“that both can exist-within ‘the curxiculum. S
L ’ RN ! -
4 . -~ . ¢ :

\ 4
1

- . . s [ )
. -

All areas of the pufticqlum can be involved. Some instrnctionai programs have

.- A

not the’depth of career g;ﬁloratiop possibilities, however, as have others.

2 -

-

The below configuretibns-demOnstrate this concept: -.i

/

/

Physucai £d




* [ ] . -
. K A &“TOTAL SCHOOL CONCE?T OF CAREER EXPLORATION ) -
‘ The careiilexploratio program must become a total staff program rather than
g , a single class exper, eoce. . . - . ' . ' ’§
. . a /
; In order that all /subjects t!;ght ﬁight'oe related‘to careers, it is.suggd’Eed
/ P

the SubJect to fareers.: e suggest ons listed below are intended to provide
. N

a sample. urceful t achers wilA expand the list greatly. One resource

'-.v-\ 13

It is aVailable through Oregon-

CE teacher can

. The SCI
1.  Ppint out tﬁe.many occypations in varfous fields of science. For example:

T Tée stodent:intereeted in biology co 1d.become a farmer, veterinarian,
fo;ester, c;uﬁiy'extensioq agent, eJLlogisg, doc:or,.nurse, research

-

/

-

biolog;st;!%ood'technologistl*pha cist, wildlife management specialist;

- ‘dental assistant, heaItﬁrteacﬁer,/biocheﬁisth—to name just a few. N

2. Poiat out Pécupationé involved wheﬂ'fie;d t%ips are taken, when films are
0 o0 . S . ’
shown, eté. . \ - _ - l ) o

.

3. Discuss'ihe cereer prospécts in fields of scie

- .

ce that seem to be growing

. M A ) L]
v ' . A} . 4

' such as oceanography and ecology

\ : ‘ ‘ . o
?
|

’ 4. (Have youngsters do scientlfic demonstratio and experiments so they may
—— N
] "explore" a kind of sciebtific work /r . T
i ) 5. Help'sxudenfs find out what science courSes(Fre needed for occupatibns

* . . . . .

of interest. . \

. R

6. Mave students discuss and list }he maoy scientific occupations related

S ' to a flight to the moon.

7. . ) . . ' . 27 \,_\




Encopragé tudents to participaté in on-site work obsérvations wherein
- . ' . ‘ . A ' |

, ,8cience thedry is being applied in a dork situai%oé. Eﬁcourage oral

\ .

. 8. Invite resourge people into the cle!sréom to explain their life roles -

-

9. .Utilize the ed cational trip to acquainﬁ,groups of students to the working

R . - .

and skills are.required in occupations common to other subject matter areas.

s \ L. T ) ’ . S - . ’
The MATHEMATICS teacher can - , . e
i . e .
[ .
1. Point out occupations which involve varying amounts of mathemg&ics. For
" - v

exaﬁple: ,carpenter, electrician, bookkegﬁera*benk'plerk, ineurance sales-

- Ly ’ . . ‘l. .,

man, mathematics teacher, draftsman, pilot, chemist, ehgineer--to name just

’ . v

e few. P £// . . .

2. Ihvite\resource speékers and have then discuyss the‘iﬁpertance.of mathe- \‘.
. nmtics‘&n their jpb or in their bus%neés. )

' . 3. Haée a house;ifg talk about household'h;es\of marhematicsy ‘

4. Visit a computer center and’ discuss he'growiné use ef oﬁputeré, shoying

. . . / \8 A = ; ‘ \‘ R R
- /,how mathematics -relates to that field. _i . AR
. 5. Permit §tudents to-perticiﬁhie iﬁ on-site work observations whereln hathe—

. ' cdfe
, matical principles are being appl;ed Encourage oral reports .upon returfi.
4 '
6. ‘ThrOugh indiwidualized instruct%onal materials, assist each-student to~

Become familiar with the mathematics peculiar to his/her occupational

. interests, -/ "

-28




3

7: Work with ' the industrgé} arts, homemaking, business, and other teachers
;ho ére insxoducing.pccupationally related maﬁhematicsrto st;dents you are
or will be teaching. _ " .

L. . , " .

The SOGIAL STUDIES teacher can ' ‘ v .

— — ., . N

1. Have students develop a list of o;cupat{ons closkly rela£ed o goc{al
studtes. Examb;es ére: reporter, social wdrker, lawyer, city manager,
geologist, clérgymen, politica;, foreign service. - o '

2. biscuss'phe occupational roles of community ané civil workers, public

' employeeé, political official§. ~ .
3. Show the rélatioésh¥ps bétwee;‘a person'gﬂoccupati;n and h;s family, ' ‘
R iitizen and. avocationgl life roles. ‘ '

Zl Rélate the local, area, orngffzéhfl egon?my and/;he-yéi}d of work.

5. * Show how geography ?Pfluences occupatioés and tecono'?ny.-\.—‘L c. e :

6. ,B;ovide_spe;keré og'ﬁcti;itigs which emﬁhasizz the human relapidnéhipsv
1mpo£ta?t to sgccesé on the job. | / i ST

F. Encourage séudents to obse;ﬁe on-site application of social ﬁ;incipieé in

, . oL .
the varigds 1ife Foles. Assign oral or written réiqrts on their.observhtions.

8. Through’in'ividualized insfgh;tional methods, familiéri;e each student wité

the social sliences peculiar to éééh car%er area witpi his of her inQere t:_
S . : ' l v ‘

‘The ENGLISH teacher can . \l - . . '

1. Point out occupations where the propei use of the Engligh'Iénguage is
particularly.impd}fant.. A fq example; are: s%iesméq, secretary, reporter,
agtor/ﬂéfress, re;eptionist, adio Pr ™ annOuncer}.pqucher, Céasyer,

© lawyer. ' . o ot . "
r A ‘ . .
2. Have students w?iFe letters applying for or inquiring about jobg.. '
' ) 29 LA [ mc
: 20 . , $ '




The mnusmzugﬁ"f‘s teacher can-

" Conduct role;pla§ing where students interview or apply Tor jobs.

Assi%n reading that reveals'information about gccupations.

.

Have a secretary talk to the class about her need and use of proper grammar.

Encourage students to observe on—site.application of English in an occupa-

-

tional setting'and report either orally or written to the clags.
1] .

Work with other teachers in reinforcing 1angofge arts in every class.

1.

—~— [ .

—
List and iscuss occupations related to or requiring background in industrial

v . ,@
arts. A few examples are: farmer, carpenter, sheet metal worker, plumber,
» e ¢

machinlst mechanic, draftsman, architect, electrician, industrial arts

.
L ] -

teacher, Velder, milIwright. ' . T e

.

‘Provide activities giving students experience.in using todls basic to shap

., .

L : . k]
and industry. ) N “ PR

° s

Set up 2 business within the class where studeota form a corporation and

invest, pﬁrbhase materials, produce by production line,régvertise,'eell

P - [
. &
]

v

working

. ’ ) \
s - .
. ‘. \

in an industrial cccupaticn in which the Studeut is interested. °

Introduce students to industrial occupations, their availability ;Ba

-

Yequired skills and knowledges and commence instruction in the attitudes

\ [y

and processes of gnduetry through application of the four basic industrial

.
s
v .

: technologiee;.materia}s and processes, electricitf/electronics, grap&ic

- .
. 4 .

. product., ' .
4-.  Arrange for students to spend a day out of school with someone
5.
R
/tommunications, and mechanical power.,. . A q.ﬂ
6.

Provide practical and conscious application of mathema icél physical
.- ' ;N :
chemical, and biological principles_to classroom and 1 oratory problems
\

.t . -

30




The HOMEMAKING teacher can I
t
- 1. Point out occﬁpatfons closeiy related to homemaking. Some examples are:

baby sitter, waitress, practical nurse) housewife, cook, beautician,

‘

.Stewardess, dietician, clothing desiguer, intetior oecorator, home

extension agent. ) -

2. Provide field trips, films, speakers which point out employment oppor-

)
'

tunities such as those listed above.

; _B. 1 Provide laboratory experiences and/or work experience opportunities in

°

¢ areas such as child care, decorating, housekeeping,-menu planning,

-

.cooking, etc. ) ]

by

« 4, Invite a "resorce person" from.a clothing store,, beauty school, or charm
g oo y

school to speak about and demonstrate cHarﬂ and poise. : .

] L]

. ’ 5. . Through: individualized instructional methods, introduce students to the

\.
e / ‘lspecific requirements of, occupations that require related knowledges and .
 skills. - R .
T ; 6. .‘gncourage op-s§te obTervations of jobs that require Bomeﬁakigg and relatal\
ski}ls and- assign ora{ and/or written‘'reports of observations.

N
- . . - .
c . PR . . . . . i

. e . . .- . _ . _
. \ \. ° ) . -!’ R ' . s ) ‘
The ART toacher\can . . " . .

- . N B \ . ' ‘ , . ;
1.. OPoint out o cupations related to art or which are facilitated by art.

-

‘Examples are: window triﬁher; cartoonist, painter,'photograpﬁer, archi= \

) . \ : -—
tect, jewelerx advertising layoutman, déntist, sign painter, fashion
. N ‘T. ) . ) . N .

‘designer. . . . 3 ' ~
e . J \

) B - A
2. Bring in a'college art proféssor to discuss occupations in which art is
‘used. , - . ) . .. o

3. Arrange for art students to make advertising displays, posters, and signs

¢ -
. - -

foffcommunity busiéesses. - . R . N

K ' . A 31 . , t,
1 .
3

. - -

22




"% The MUSIC teacher can -

. ‘ - . s
5. Herp students arrange on—site v1sitat10ns of occupations wherein musical ‘
” . . . . »
training is beneficiai. . T . " oo
. . . "
. \ . . E
» The mszm%nucumn ‘teacher can .= - =
\h\ 1. Inform students about and provide opportunities for explorationﬁef occupa— /
l tions related tp physical education. Some examplesi coach,'reﬁi;ée, physiﬁl
cal education teacher, professional athlete, \fpofting'goods Talesman, .,' t - i
1 recreation specialist, sports announcer ar d; ter, physiﬂalltherapist. i
2. Train and supervise inﬁerested students in coa iné and/or refereeingu
teams, such as Little Leanue, etc. ' "~ : X b.f’ . Ve
43. Arrange field trip to hospital ‘for students interested in physical i f v
- e .-
therapy. N . v, o . : T <ol .
4, €lInvite someohe with a sedentary ocgupation t¢ speak to the class about the s '
. | N . * 3
importance of physical activity. Eg‘\' .. ) f o0

?1 ’ . ) ‘ : N ‘-.'

-

and demonstrate their talent and talk to students.

' J . .
- ’ ., - > : \ ) €. ’ '

1. Identify occupations related to’ the field of music. A few'exampies are:
. sales clerk, piano tuner, choir dﬂrector, dance band player, actor/actress,

composer, singer music teacher, dancer:

t ' -
~

2. Have students interview adult”aﬁth occupations of interest in the area

of music. =
L4

‘e

3. Invite resource people in.music related occupations to‘§piak to students

DN . . .

. about job opportunities, advantages, disadvantages, needed educational

3 . -

-
-

bachground, salary, etc.

.

4. Find a resource person who has music as a hobby or avocation who can
*

A
relate its significance in his life.

- . . 23 [ i . R




PL

The HEA&%H teacher can: . ) ‘

1. Cooperate with the health occupations cluster teacher and the science -

teacher in ‘informing students about, and providing for exploration of

occupations within health.

2. (Invite members from the health community to visit the classroom and relate

their duties and experiences. ‘

3. Stress the importance of a healthy mind and body as a prime qualification

-

for 'any area of employment. <

4. Relate the body structure, function, and care to occupations that require

v ) ! .l

- .
. . . e 1 3

*

5. Through individualized instructional methods, inérzauce students tq the .

i .

specific requirements of occupations that require related knoyledges and

these knowledges and skills.'

skills. - ta P .

0 ] M «

6. Encourage onvsiteuohservations of jobs that require health-related *

skills and\assign oral and/or Qritten'reports of observationms. .

. -

Ll

~

“ L)

v

. . )
The ART teacher can ¢ N s ' . .

- N C -

. .
a . . -
. -~

174

1. Point out occupations related to art or which are facilitated by art. .

Examples are! window trimmer,'cartoonist, painter, photographer, architect,

-

jeweler, advertising layoutman, dentist dign painter, fashion designer.

2. Bring in a college art professor to discuss oCCupations in which art is
9‘ . . ‘ ) |.
used. n { Vs S . - Lo .
. : - \( 0y .{ ‘. ’ 0:
3. Arrange for art students to make ‘advertising displays, posters and signs

:fot,community businesses. .- -

.

4. Organize an art fair within the school where artist\\in the eco uniti come

>
K A4

and demonstrate‘their alent and talk to s&udents. \

. ) | 35
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The MUSIC teacher can . :

.

1. Identif§ occupations related to the field of music. A few examples are:

. sales clerk, piano tuner, choir director, dance band player, actot/actress,

—_ ;?>\\E3?pose:, Finger; musgic’ teacher, dancer. . .
t . , . .

Lo . ’
2. Have students interview adults with occupations of interest in the area of
. . " -

.
..

music. . . e - .

3. Invite resource people in music related occupations to speak to students

/’5 about job opportunities, advantages, disadvantages, needeé egggaﬁjonal
- PR

' . : . "
background salary, etc.

ﬁ\\\ * EXPLORATION ACTIVITIES FOR SMALL SCHOOLS . ' o
. % : .- '
Special provisions must be made for those schools who have neither the enroll-

ment, facilities, ¢r financial resources to conduct the exploration activities

hérein‘presented. As such, alternativa programg must be developed. The, .
comblnatlon-cluster approach to cluster orientation/exploration,is one such |

. > /

alternative. This is accomplished through the grouping,of closeky related

5 .
. - . .

clusters.

a
-

< to. . N

. ) > 4
. . One such grouping would combine explorations in the{metals, industrial mechanics,
¢ 'and construction into a single class or “crpise." : {
- . . . L4 . N 0

,
. If ‘an induStrial,arts or general shop program iﬁioperat&vfﬁbighin the &istrict,

. .ode ~ °
it ¢ould conduct the exploratory activities on much the same basis as in the

s N “e =~ .

larger setting. . If such programs are nonexistent, the physical science program -

+ could be altered to provide some of the same experiences. In either cas€,
‘- - \ -

. .

particularly where on-site exploration stations are limited, ingenuity is

\

required to provide a more»broad xpOSure to career:\?han is generally available
. .

-

in the small communities. Several‘Such examples follow:
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7™ B ’ , * : -t ‘,?

.

-On; district has leased large vans, wﬁich are alternapely;equipped.ta -

4 represent thg¢ various clysters, and are located at the various schools :
for varying periods of time. Students are permitted to work Qith tool . I' ‘

and projects that relate to cluster programs that will later be available

A -

. «
’ to them. i

L ' . . ¢
L3

- _ Several districts have utilized thé video tape to provide exposure to

occupations and/or basic skills uncommon to the local community. In

some cases‘studénts have been utilized to stage and/dr record the

programs. Mo%t have had to leave their locq}‘setting to portray.thé
[ 4 .

necessary brezdth. R . e
g - . , yov “
. . - o - . - . 1
N v i3 - & . . .

-

AR
A

- ‘

T

T Other schooié, through various designs, have lotated studenfs in -

- X < .~

various settlngs to expeﬁ;sg;é'peé and different explorafory .
[ 4 . N [

N

’
P )

,*'. PN o LT . . .
“activities. Some HaVe arrahged with larger districts to host a N IR

" qumber of”§tudents from the smaller district in on-site e;plo}ations

of various durations. Others have arranged directly with rélatives,.
friends, or éerviié, fraternal, and/or religious 6rganizati&hs to

conduct similar programs. Where reldtives or close friéggé are : X
o1 A : ‘

L)) . - } ! 1.
willing to assume direct responsibility, students have experienced

night work; split shif;s, overtime hours, and othgr inconvenienteg

&

that ‘are sometimes common to various areas of work. >

o : . ; LN

" ' ' e

A second natural muiti—cluster éxblorator§ experience for the smaller school

- ® o

>

L\ is the General Clerical Cluster. Tﬁ‘s appréach combines the C‘;Eiéal, Secre- LT
" _tarial, and Bbokkeeping—Accountiﬁg clugters. Yith the proper {

tructor, a

" fourth cluster, Marketing, could be added.

- .
P N . - .

v N . - '
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w

"as a typieal off;é€’6§:}a and rotate students through the various stations.

] — h ° - ’ .
In many cases, the clerical imstructor, who many times is forced to teach other

‘

‘subjects because he/she does not have sufficient classes to justify full-time

—_— -

employment could be more effectively utilized to instruct exploratory classes.

These, combined 32f4 some time to supervisg on-site student placement, can
.. » ° N , !‘
faully utilze the teacher's expefrisefin tie area of her preparation.

—_—

Where insufficient work experience sites are available for student placement, -
several smald schools have set up their own production centers and done work

.

for the various people and businesses in the community. Some have organized

v - . .

/s \ - - e

The Agriculture/Forestry-Forest Prodhcts\rombination.provides a third
' [N 9 "~

alternative. Tﬂis could again present a éitﬁetion wherein the cluster teacher
: | o - ’ .
could conduct his own exploratory exXperiences in grades‘7—10. If this is not .
. . \

feasiole,dthe biological- sciedices provide & natural avenue for these activiiies..

- - o

This combioation would appear to have a close relationship to a General.MechaniCS

cluster program.inasmuch as each includes mechanical applications.- ) ;
- \ .

The Home Economics teacher could provide exploratory experiences common to =~ ST

a Food Service-Clothing—Child Care cluster program. Were a Home Economics P 3%. i
~ .
able in Che district, the instructor might provide her own

Y

prograﬁ‘not ava

exploraqion program or utilize _the variOus 4-H programs that have been developed

in this and other areas of exploration. . . o - . v ;
. r L
\ L] ] - . . .
Utilizing‘Various Other, Exp ration Brograms _ T " * .
} y e ¢ *
Vot all carqir,efy J;p Programs age schoo based. Two such programs are the‘
/< .

Boy‘Scouts of America—s nsor‘a Explorer cout program and the above—mentioned . }
S :

$4 Clubs of America.- . ' 'ﬂg; ;o ‘ g




\ ' \\ - / v
- L2 | \‘ .
The Explorer Scout program provides for "General Interest Posts™ that explore

-v'

occupations-of interest to the members and "Specialty Posts" for grohps who have

arrived at a cOmmon area, of interest. Both, but Earticularly the "General
Interest Post”, could provide broad exploratory experieqpes.l/jhe program has

. , N

developed some simple'yet effective interest surveys and other materials and

procedures whichcould have application to a school,setting. Perhaps'it would

P

. .
(’;ot be out of order for a small school to sponsor one or more Explorer Posts.

-

' . -

aThe 4-H program should also not be overlooked as an ekpioratory program. Whereas

{ the initial program'was more rural*oriented, more recent developments have made

.- e -\
it a very broad program. Through its Jmany years of existente, a multitude of

o\,

programs ang materials have been developed that could properly be utilized for
SO~

¥
various career\explorations. Most latger tawn and county seats have Exten51on'

” -

Agents in charge of 4-H club work\bh\\fould cooperate in utilizing the program

.as an explorgtory vehicle. - :\\ ‘
— ) . v . \\ . - N
—— ) : . - ’
N . ' -
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